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The Paml&tO 12 

The University Responses to PAM issues listed in 

the 2013/14 Action Plan 

 

 

PAM Issue 1: PAM has no physical home – staff 

and facilities are split across disjoint locations. This 

is very unusual nationally and is remarked upon at 

Open Days and by studying cohorts. 

University response: (Andrew May) Options will be 

reviewed in due course.   

PAM Issue 2: Mathematics (and physics to an 

extent) still traditionally employs the 

black/whiteboard as the main teaching tool as it 

allows a complete logical argument to be 

displayed. This is crucial, for instance, if a student 

is trying to follow the structure of a proof. E350 

and E351 are models of the kind of lecture room 

we would like for maths classes with lots of boards 

with vertical railing that are not obstructed by 

screens. We would like to see more rooms like this 

or have greater access to rooms with these 

facilities, and have these rooms as ‘preferred 

choice’ for our maths modules. The lighting of the 

boards is sometimes inadequate and the room-

checking of a few years back seems to have 

disappeared – this is fine as long as there is a 

service-level agreement on repairs and 

maintenance e.g. dirty boards, missing chairs. 

University response: (Andrew May/Di Martin) We 
understand the particular advantage for 
mathematics of large scale white board provision 
and will consider whether any additional provision 
can be made in some rooms as part of the next 
planning round teaching room equipment 
proposals.   
 
Whilst it may sometimes be possible to take 
‘preferred choice’ of rooms into account in the 
timetable, unfortunately this is always likely to be 
a lower priority than matching room size to class 
size. 
 
There is a notice in every teaching room with the 
contact details for reporting faults of any sort in 
the room.  It is important that staff do report faults 

as promptly as possible so that they can be 
addressed.   It is not possible to check every room 
every day, but AV systems are still subject to 
regular preventative maintenance checks. 
 
An annual review of teaching space will be 
undertaken each year to look to invest and 
improve classroom spaces. 
 
EHCS would welcome the input of Learning & 

Teaching in developing a new standard classroom 

model. 

PAM Issue 3: A consistent complaint of students is 

the phasing of exams. Last year we managed to 

make some changes to improve things with the 

kind cooperation of the exams office but we would 

like to have done more. However, we could offer 

an ideal template for exam staggering that 

shouldn’t be beyond automated timetabling. If 

students from competitor institutions have several 

days between exams, they are likely to show better 

results. The gaps are not to allow late-starting 

revision; our subjects have high technical content 

and volume and need individual focus during the 

build-up. 

University response: (Sharon Harrison-Barker) It is 

desirable for every student to have a good spread 

of exams and our exam timetabling software is 

programmed to consider this as one of its 

parameters.  Logistically, however, it is not viable 

to accommodate the number of sittings and 

combination of exams into just one week and 

guarantee acceptable phasing for every 

student.  To accommodate a requested timetable 

for a particular group would be detrimental to 

others.  In addition, the constrictions placed upon 

the timetable by manually programming in hard 

constraints would cause gridlock for the remainder 

of the students who require timetabling.  The 

Exams & Awards Office must consider the student 

body as a whole to ensure fairness and consistency 

for all. 

PAM Issue 4: The laboratory space for PAM is 

inadequate for the current provision. We have 

markedly less space than even our smaller 
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competitors (e.g. Portsmouth, who have built a 

dedicated project space)! A few years ago, when 

we had four labs, our physics external examiner 

reports picked up on the very high quality of the 

practical (lab-based) projects done within the 

School. The NSS return showed a divide between 

the experience of physics and astrophysics 

students, and an important factor is their relative 

experiences as final year students in practical 

sessions, preparing for the world of work. 

University response: (Andrew May) Can we 

suggest that the Dean submits a Capex bid as part 

of the 2014/15 planning round? 

PAM Issue 5: We do not recognise the competitor 

set used in comparative NSS statistics – these are, 

with one or two exceptions, not competitors for 

our programmes. The set is not very aspirational 

for the University at large, nor when you consider 

the research profile of the School. We worry about 

the tone of marketing used for the University as a 

whole and the high quality of students we want to 

attract to our programmes. 

 

University response: (Julie Newlan) The competitor 
set is not chosen by the University, but taken from 
UCAS data of the actual universities where 
students have applied to their courses as well as 
our own.  We then compare the NSS statistics with 
those universities.  The aspirational set of 
universities is a different matter and both the 
Schools and Marketing and Communications 
should work to recruit from that pool.  However, 
the programmes within the School have currently 
poor employability and poor NSS results and thus a 
disappointing position in the league tables.  It will 
be a challenge for the School to recruit at this time 
from that aspirational pool. 
 
I am sure that the work currently being 

undertaken in the School to improve their league 

table position will have a marked effect and 

Marketing are mindful that we could then more 

proactively target those aspirational areas. 

 

Turnitin School Policy (draft wording for the 
Student Handbook for comments) 
 
 
Note this is specifically the policy for Turnitin 
(required by the University) not for plagiarism in 

general. The idea is that there is a consistent 
approach from all staff within the same school. If 
you wish to use it in 2014/15 and your module is 
not on the list, we can happily add it. So once, we 
accept the policy, we agree not to step outside it. 
It can always be changed of course following 
discussions.  
 
Before reading the draft wording, you might enjoy 
entering the debate on the piece below – 
plagiarism or not? Tate etc. magazine (Spring 
2013) describes it as a ‘deceptively simple piece of 
appropriation’. 
 

 
Original artwork by Russ Heath and Irv Novick from 
the February 1962 All American Men of War comic 
strip. 

 
Roy Lichtenstein’s 1963 diptych Whaam. 

 
Turnitin is a standard component of several 
modules within the School. These modules feature 
a large component of independent written work. 
The list (as of 2014/15) of applicable modules is: 
Level (6) Investigations in Mathematics, 
Investigations in Physics; Level (7) MPhys Research 
Project; Level (5) Professional Skills. In these cases, 
the students can use Turnitin twice through the 
appropriate StudyNet module portal - once for 
formative feedback and then finally as a quality 
assurance that accompanies their report - this 
should contain the full Turnitin report and not 
simply the proof of use. 
 
Turnitin can be used by assessors on pieces of 
work that are submitted to members of staff for 
formative or summative feedback outside of these 
specific courses. It is not used for random 
sampling. It is used in cases where plagiarism is 
suspected. It is used to inform a discussion or 
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investigation and not as a proven record of 
misconduct.  In such cases, the SACO - for PAM, 
this is Professor Elias Brinks - will normally be 
involved and the staff member will advise the 
SACO that they are planning to run a test and 
advise of the results. The SACO can advise on cases 
where the plagiarised component forms part of a 
group submission. In cases where plagiarism is 
proven, the School will be guided by the 
University’s Policies and Regulations (UPRs) in 
deciding on the appropriate action or penalty. 
Good advice, as with all cases of uncertainty or 
doubt, is to ask for help. If you are working on a 
group assignment, you should discuss this with 
each other; again, in cases of doubt, seek advice or 
clarification from the relevant member of staff. 
 

 

An interesting problem for Tutorials 
 
 
This nice problem is adapted from The 
Mathematical Gazette (vol 80 489 November 
1996). Take a piece of A4 paper and fold as 
indicated below. 
 

 
 

1. Join opposite diagonals 
 

 
 

2. Fold in half along the symmetry axis to 
create a crease  

 

 
 

3. Re-flatten the paper and then fold 
inwards as illustrated to create a 
pentagon. 

 
Even allowing for small folding errors, a few 
measurements will convince you it is not regular. 
What size of paper sheet would give you a regular 
pentagon? 
 
Some ideas from the 2014 UH L& T Conference  

 
 

As always, it is impossible to summarise the entire 

day, not least because of the parallel sessions. The 

best advice is simply to attend next time. You can 

dip in and out and there is a fantastic dynamism 

about the day and it is easy to find something that 

you could think about applying or adapting to your 

own teaching. Here are my marginal notes (no 

proofs): 

Often feedback that accompanies a mark is not 

read. So think about various forms of 

‘feedforward’. 

1. You can help the students understand the 
question better before they attempt it. I 
tried this in SGT and found that it virtually 
guaranteed attendance: ‘What do you 
think the question is asking you to do?’; 
‘So what’s stopping you?’; ‘What would it 
look like on a graph? 

2. You can give feedback on an intermediate 
submission. I know some of us already do 
this too and the ‘sample chapter’ is one 
example. Again, you can extend this to 
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resubmissions which again I know some 
of you do. 

3. You can release the feedback in advance 
of the marks. I tried this on group 
submissions this year and will use it again. 
It prepares the students for the mark and 
is also carefully read, not least as a way of 
identifying clues as to what that mark is 
going to be. 

 

Thomas Baker (from Engineering), who has been 

shortlisted for a VCA, had students set up a mini 

production line for skateboard manufacture so 

that he could assess various things – logistics, 

teamwork, quality control, efficiency, awareness of 

safety issues. 

Various communication platforms were discussed 

by Nathan Ghann and Dileeka Fernando and 

separately by Rebecca Meachin (for software-

based coursework in Music Technology) - 

Boomerang; WhatsApp; Screencast-o-matic; the 

Mousepose app. The thought was that the best 

features of these applications need to feed into 

next generation StudyNet. Ole and I in discussing 

this noticed one simple gap in StudyNet – no 

message appears when a file is unhidden as 

opposed to being recently downloaded. As a 

result, students are not directed to find it. In the 

meanwhile, it may be best to re-upload files even 

if they contain no changes from previous years. 

Some institutions are stressing the ‘students as 

producers’ theme rather than being business-

facing. This is actually rather appropriate to many 

areas of UH not least because it captures why the 

original Polytechnic was respected – the graduates 

were accomplished practitioners: ‘they were good 

on the ground; they could do and make things’. 

There are various forms of Dashboard at different 

educational levels. The UH version is used only by 

staff at present – again next generation StudyNet 

is likely to solve this issue by ensuring all marks are 

centrally located and therefore accessible for an 

app calculator of ‘how am I doing in my studies?’ 

Badge schemes are being used in the US as 

demonstrations of competencies. If it sounds like 

scouts and guides, well it’s not too different but 

may focus a student to reach a certain skill level 

that would be meaningful on a CV. 

‘Gameification’ – (not my word) the use of ideas 

from computer games and indeed from other 

forms of game (shows, board games) is growing in 

importance. I’m very interested to hear from 

anyone who wants to head in this direction – I’ve 

tried one or two things in the past and would be 

happy to advise.  

Could you save yourself a lot of repeated effort by 

making a video or podcast of a particular form of 

problem-solving? Many people do this successfully 

and it’s a useful form of support for many students 

and impressive to potential applicants (if done 

well). 

How do you get students who don’t want to write 

essays to engage? Ask Ivan Phillips (Creative Arts) 

who has some fascinating examples to 

demonstrate it can be done. 

Take a look at the newspapers issued by Creative 

Arts to highlight their exhibitions, shows, festivals 

and past and present student achievements.  

Please note that some of the student coaches 

recruited by Jill Andreanoff can be used to mentor 

staff. So if you are uncertain about trying a 

technology, you might well find you can get expert 

help from a student.  

There is an excellent short TV show on Saturday 

mornings on BBC1 called ‘Click’. For insomniacs, 

it’s usefully on quite early but all the episodes are 

on Iplayer for those who prefer to sleep in. This 

gives a very good briefing on emerging 

technologies and useful for those developing ideas  

for teaching innovation grant applications in the 

medium term. 

From Monica Rivers-Latham: astrothesaurus 
 
 

It sounds like a new CGI character for the 

upcoming Jurassic World, but this useful resource 

can be found at: 

http://astrothesaurus.org 

http://astrothesaurus.org/
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From Josiah Wedgewood’s Pattern Book 
 
 

(Reproduced from ‘British Craftsmanship’ ed. W.J. 

Turner Collins 1948) 

 

 
Making Colour 
 
 

 

{Coming soon to the National Gallery, London} 

This might be of particular interest to those 

teaching Optical Physics or involved in the 

Optometry development (see below). Another 

useful destination is the Wellcome Collection, not 

too far way in Euston Road, and a useful source of 

historical graphics. 

 

 

 

 
 
Induction week and the new academic year 
 

 

There will be some changes from previous 

years. Level 4 induction will be similar to 

previous years. We suggest dropping the 

‘Introduction to’ in front of the module titles 

so that you may, if you wish, postpone a close 

look at the module guide/lab schedule to the 

next week and do something intellectually 

stimulating. This would respond to student 

feedback that induction week is a passive 

activity, doesn’t create an intellectual buzz, 

and is overloaded with information. Level 5 

and 6 induction will be staggered and 

incorporated into class contact sessions. 

The use of the extra weeks in the academic 

year will be experimental this year as the first 

time through. Some of you may have ideas 

about how to use those weeks (e.g. 

coursework catch-up, directed study, 

modelling in groups but without class contact, 

project work, lab/observatory catch-ups, 

careers briefings). There is no prescription for 

us all to use the same weeks for this activity 

but some benefits to default to that position if 

you have no preference. Ralf, Alan and Salah 

are suggesting the first week back after 

January in Semester A (always a high 

coursework density period) and the week 

before Easter in Semester B (for similar 

reasons). Remember the extra weeks across 

the University are not to be used to expand 

courses or for extra syllabus; one of the 

reasons for their introduction was for 

everyone to catch their breath and have an 

opportunity to quietly gather their thoughts 

and catch up if they were feeling 

overwhelmed. 


