
Developing 
research-rich 

teaching: sharing 
strategies

There has long been a debate about the benefit of research-rich teaching 
(Hughes, 2005; Chetty and Lubin, 2010). Within early years settings, 
schools and other educational establishments there is now a policy-led 
expectation for evidence-based practice (Schneider, Avis and Leighton, 
2002). This brings with it an imperative for research-rich pedagogy. Within 
the School of Education we have been exploring a range of ways to enhance 
our teaching through the use of research. This has been supported by 
the development of two new posts within the School, focusing on leading 
research development. Our desire has been to raise awareness of good 
practice and to empower colleagues to engage further with research-
rich teaching. We believe it is vital for our students to develop a research 
disposition as academics and as professionals. Strategies we are employing 
include:

• Mapping the terrain of research engagement within the School of 
Education programmes 

• Developing the research culture of the School

• Embedding research into the vision for a new programme, the  BA (Hons) 
Early Childhood Education

• Mapping progression in research engagement across an undergraduate 
programme 

• Students engaging in research into their own learning at Level 4

We are hoping that this poster will stimulate a debate around ways in which 
we can all further develop our pedagogies to embrace more diverse ideas 
around research and scholars hip and the impact of such engagement on 
student learning and graduate employability.
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Mapping progression in research engagement across
an undergraduate programme 

The Bachelor of Education (BEd.) programme is a three year undergraduate programme which prepares students for 
primary teaching. It is vital that our students develop a research disposition as professionals. This year, the programme 
is being developed to enhance the engagement of students with research and to develop their academic skills 
progressively across the three years. The following overview shows how this is being planned across the modules which 
focus on developing professional practice in each year. The questions have been designed to support both the students 
in their approach to academic reading and writing, and to support the lecturers in the pedagogies that they will use to 
support students’ research engagement.

Embedding research into the vision for a new programme, the  BA (Hons) 
Early Childhood Education

In these fast moving times professionals in any field need to be able to 
create new knowledge on a regular basis.  To enable students to become 
knowledge creators in their future work places it appears paramount to 
embed research into each aspect of their degree programme.  On the 
BA (Hons) Early Childhood Education undergraduates are supported to 
develop skills in reading and evaluating research, to use research to 
develop their own understanding and to strengthen their analytical skills.  
In addition to this engagement with research undertaken by others, 
students carry out their own inquiries 
and research throughout the degree 
programme.    Through their active 
involvement in research students learn 
how to extend their subject knowledge.  

In parallel, the teaching of subject knowledge helps students to design relevant 
research questions and evaluate their data and findings.  In the constant interaction 
between subject knowledge and research knowledge students’ competence spirals 
upwards supported by their developing academic, personal, professional and 
transferable skills.  This interwoven approach to subject knowledge and research 
knowledge enables our students to become the professionals we envisage in our 
Graduate Attributes.

Developing the research culture of the School

We are developing the research culture in the School in a number of ways.  These include the development of:

• a research-engagement group to ensure a co-ordinated approach to developing research engagement across the School

• a bi-monthly research bulletin to share and encourage research activity within the School.   By ‘activity’ we mean both our own research and writing and the   
 use of research in our teaching. We are using this bulletin to raise the awareness of our research engagement within the School of Education and beyond

• a series of personal research conversations, where members of the research-engagement group talk with individual colleagues about their research and    
  scholarship aspirations and the support they might require

• regular issues of LINK, an online School of Education journal which makes visible the research and scholarship undertaken by colleagues within and linked to the School of Education.  
These include academics, professional staff, visiting lecturers and our partners in schools and other professional settings as well as current and past post-graduate students.

Mapping the terrain of research 
engagement within the School of 

Education programmes

We are interested in developing research engagement 
across programmes in the School of Education.  We 
decided to begin by mapping the current picture in order 
to provide a firm foundation for our development work.  We 
met with Programme Tutors to look at research-related 
learning within each module and mapped activity as shown 
to the left.

Students engaging in research into their own learning at 
Level 4 

Students in the first year (Level 4) of the BA Early Childhood Education programme are engaging in 
a research project in which they are researching into their own learning. The project was designed 
to give students the opportunity to become self-aware, reflective graduates as well as to develop 
an understanding of research from early in their course. 

All students within the cohort were invited to take part in the project and seven students are doing 
so as an extra-curricular activity. Mainly qualitative data has been collected from the students to 
explore their perceptions/understanding of learning and reflection and identify example(s) of their 
learning and reflection.

Students are engaged as members of the project team and the final data collection tools and 
approaches (e.g. completion of post-it notes, email questionnaires, drawing and group activities) 
were agreed within the team. The students also engaged in analysing, discussing and reflecting on 
the findings with other members of the team (a Senior Lecturer and a Research Fellow). 

Students will present their experience and findings at an ‘Open Space’ seminar within the School 
of Education and will share their experience with their peers at an end of year Open Forum event, 
to which all students are invited. 

Level 4 - BEd 1
We will notice what people say and do and 
consider how that affects us.

We will record what authors suggest and 
give our professional response.

We will develop our skills of academic 
reading:

• How do we discover what others think 
and have found out?

• How do we bring our own 
understanding to what we read?

• How do authors’ views relate to what 
we have seen in practice?

• How do we choose relevant quotes to 
support ideas?

We will express how our own view has been 
impacted by reading and observations.

Level 5 - BEd 2
We will critique the classroom approaches 
of teachers.

We will recognise the impact of teachers’ 
strategies on learning and explain how this 
links to reading.

We will use our academic reading to 
develop our academic writing:

• How does an author put together a 
flowing, logical argument?

• What does it mean to ‘analyse’ the 
position of authors?

• How do we choose references to meet 
the purpose of our writing?

We will show an appreciation of current 
research and thinking expressed in peer-
reviewed journals. 

Level 6 - BEd 3 
We will analyse the influence of others on 
our own practice (current and future).

We will articulate why and how teachers 
impact pupil progress.

We will develop our personal voice in our 
academic writing:

• How do we bring together the views of 
different authors and express how/why 
we agree/disagree?

• How do we use our experience, 
observations and reading to securely 
underpin our own view in a convincing 
way?

• How do we become more discerning in 
our use of references?

• How do we demonstrate an 
understanding of the strengths and 
limitations of theories and approaches?

We shared these graphs with colleagues at a School meeting and asked the questions:

• What can we learn from these graphs?

• What don’t they tell us?

• What interesting questions do they raise?

We are now beginning to use the answers to these questions to move our practice on.

We then produced a series of graphs to support further discussion with Programme Tutors.  
The first set of graphs showed the number of modules within each programme which students 
engaged with the 4 different types of research activity identified.  The first graph below shows the 
result of this activity for the BA Educational Studies programme.  The second graph illustrates the 
next stage of the activity, looking at research activity across programmes within levels.
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