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Gustav Holst on Teaching 

 

 

[Image courtesy: Dorsey Brothers Music Limited] 

George Bernard Shaw was responsible for the well-
known: ‘He who can, does; he who cannot, 
teaches’. Leaving aside the reference to only one 
sex, less familiar sadly is Gustav Holst’s response: 
‘Those who teach also do. Teaching is doing. 
Teaching is an art.’ Holst was dedicated to music 
teaching long beyond the point where he needed 
it for income, in tune with his socialist ideals and 
his feeling for art as ‘part of the daily life of 
everyone.’   

Active Learning Conference at Anglia Ruskin 

University 

 

 

The call for papers and workshops for the Active 

Learning Conference on 11 & 12 September 2017 

at Anglia Ruskin’s Cambridge campus has been 

extended. 

Call for Proposals – They are particularly 

interested in proposals which focus on: 

 innovative teaching methods; 

engaging students in collaborative learning; 

improving retention and progression; 

supporting differential learning outcomes; 

improving attendance, and participation; 

enhancing student experience and satisfaction. 

NEW deadline for submissions is 30 June 2017 

You can also book one of the following Master 

classes, 14-17:00, 11 September 2017: 

Effective task design for active learning (Team-Based 

Learning; 

Up and running with SCALE-UP 

The Goldilocks Zone – Asking the right questions for 

active learning 

Registration for the conference and Master 

classes 

Book your place for the main conference event on 

12 September. 

Book your Master class, 11 September 

Some interesting Summer attractions (1) 

Into the Unknown – Barbican Centre 3
rd

 June to 1
st

 

September 

 

 

For more information visit: 

https://www.barbican.org.uk/intotheunknown/ 

http://www.anglia.ac.uk/anglia-learning-and-teaching/cpd-opportunities/events/active-learning-conference-2017/call-for-proposals
http://store.anglia.ac.uk/conferences-and-events/conferences-events/conference-events/active-learning-conference
http://store.anglia.ac.uk/conferences-and-events/conferences-events/conference-events/active-learning-conference-masterclasses
https://www.barbican.org.uk/intotheunknown/
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Canvas and Talis Aspire – the PAM support team  

 

 

Level 4 module leaders are already well into their 
training in the use of these exciting new tools.  

Dan Smith – VLE Champion for the School 

Dan is the PAM link to UH-wide implementation, 
monitoring and reporting progress and 
maintaining the School information hub on the VLE 
on the School Wiki. 

Thomas Spriggs – Student Technology mentor 

Thomas can provide local and rapid help with 
immediate technical issues at your desk or by e-
mail. 

[contact - Thomas Spriggs tspriggs@outlook.com] 

Monica Rivers-Latham – advice on the 
incorporation of resources in Talis and the review 
of resource requests 

Jon Urwin – high-level technical support and 
training  

Jo Austin - high-level technical support and 
training  

Check out Jo’s coverage of the training session 
essentials at: 

https://uh.cloud.panopto.eu/Panopto/Pages/
Viewer.aspx?id=35648659-accf-461b-a2e4-
f6f4fe2d6c66 

Helen Barefoot – Deputy Director LTIC - the 
Guided Learner journey philosophy and vision 

PAM L&T Committee – drafting and early 
discussion of School policy 

 

UH awarded Silver in the 2017 TEF 

 

The full TEF submission can be found on StaffNet. 
It is worth reading this to see how the University 
perceives its strengths in this area. Assessment 
and feedback remains an area where the students 
have not shared other stakeholders’ views on its 
appropriateness and timeliness. Improve this, 
whilst maintaining other good practice, and we 
can aspire for Gold. 

Some comments on teaching quality  

 

 ‘(some of the lecturers) appeared to enjoy 

their own lectures so that we had some 

inducements to enjoy them too. The others 

were bored or nervous and made little effort 

to carry their audience along with them. The 

general standard of presentation was 

uninspiring. Most lecturers at the end of the 

lecture sometimes dictated a few examples on 

the work we had just been through; they 

collected our solutions at the end of the next 

lecture; at the one after that these were ready 

for us to pick up again, with few ticks and 

crosses on them but but generally no 

comments; the lecturers did not discuss these 

examples in the lectures. I think I found such 

exercises neither particularly interesting or 

exacting. I did lose an enormous amount by 

not being able to discuss books, methods of 

work, and all the rest, with someone more 

experienced than myself. And if I had known 

the benefit of receiving that sort of help when 

I was a student, I am sure that in due course I 

should have been better at giving it to my own 

students.’ 

[For the context of these comments, see the next 

Pamlato] 

 

University’s Central Response to PAM’s Annual 

Report Questions and Concerns 

 

[Please note that the ‘questions’ are in response-

edited form and not as supplied by PAM] 

PAM Q PAM lab space: Laboratory space for 

undergraduate physics still behind competitors 

Centre A Anon: This matter is for the School to 

take forward through the business planning 

process 

mailto:tspriggs@outlook.com
https://uh.cloud.panopto.eu/Panopto/Pages/Viewer.aspx?id=35648659-accf-461b-a2e4-f6f4fe2d6c66
https://uh.cloud.panopto.eu/Panopto/Pages/Viewer.aspx?id=35648659-accf-461b-a2e4-f6f4fe2d6c66
https://uh.cloud.panopto.eu/Panopto/Pages/Viewer.aspx?id=35648659-accf-461b-a2e4-f6f4fe2d6c66
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PAM Q Invigilation: Schools having to supply extra 

staff and timetable rooms for students with study 

needs agreements for undertaking in-class tests 

Centre A Anne Austin: 
Students with additional needs have increased 

tenfold over the years.  This increasing volume is 

also causing a problem for the Exams Office.  We 

would recommend revisiting the number of Study 

Needs Agreements approved by Student Wellbeing 

in the first instance. The Exams Office do have 

invigilators that the School could use, but the 

School would be required to pay them. 

PAM Q AMER templates (also 2016): Usefulness of 

AMER templates for evaluating Joint Honours and 

CATS programmes 

Centre A Frank Haddleton: 
CAQA will discuss with the School their concerns 

over both templates, and revise them in 

consultation with the School of Humanities. 

PAM Q BTEC qualifications: UH continues to treat 

BTECs on the same level as A-Levels for 

recruitment 

Centre A Sharon Harrison-Barker: 
The University follows the sector wide UCAS tariff.  

This tariff gives the same number of tariff points 

for Distinction on a BTEC to an ‘A’ on an A Level.  

Schools can request that particular elements of a 

BTEC are passed at a certain grade or even that 

certain BTECs are not considered.  However, this 

would need to be done with an understanding of 

the consequences for viability of student numbers 

onto the PAM programmes. This is in light of a 48% 

decline in applications for September 2017 for 

Physics. 

Some interesting Summer attractions (2) 

Object Lessons – Manchester Museum 19
th

 May to 

20
th

 August 

 

Object lessons is a display of interesting items 
from the George Loudon collection. 

 

A review of the book about the George Loudon 
collection can be read here: 

https://www.theguardian.com/books/2015/jul/09
/object-lessons-by-george-loudon-review-
spectacular-classroom 

 

 

 

‘Canali’  and ‘incipient vegetation’ in an atlas of 
Ophthalmoscopy (above –from the George Loudon 
collection), and in this amazing promotional piece 
for a socialist new world order (below). 

https://www.theguardian.com/books/2015/jul/09/object-lessons-by-george-loudon-review-spectacular-classroom
https://www.theguardian.com/books/2015/jul/09/object-lessons-by-george-loudon-review-spectacular-classroom
https://www.theguardian.com/books/2015/jul/09/object-lessons-by-george-loudon-review-spectacular-classroom
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http://www.slate.com/blogs/the_vault/2015/10/1
6/globe_of_mars_illustrating_canal_theory.html 

 

A UH survey of students NOT in the NSS 2017 

population (1) 

 

This survey contains the new NSS questions and 

gives us some insight as to how we fare at present 

with those students who will be surveyed next 

year. Note that turnout was low as is common 

with internal surveys in intermediate years. Thank 

you if you did promote the survey. 

Programme  Turnout 
(number) 

Turnout 
(percentage) 

EIMM ‘BSc Maths’ 28 24 

EIPHY ‘BSc Physics’ 7 16 

EIPHYAP ‘BSc 
Astrophysics 

18 39 

PMMPHY ‘MPhys 
physics’ 

2 29 

PMMPHYAP ‘MPhys 
Astrophysics’ 

2 100 

 

PAM has done creditably internally as can be seen 

from the results but of course, as always, it is 

against national responses from other UK 

universities that we will be measured. The traffic-

light colour coding applies in local terms so that: 

 At or above UH mean 

 Up to 5% below the UH mean 

 More than 5% below the UH mean 

 

 

Programme  Overall satisfaction 
with teaching on 
the programme % 

EIMM ‘BSc Maths’ 89.3 

EIPHY ‘BSc Physics’ 89.3 

EIPHYAP ‘BSc 
Astrophysics 

93.1 

PMMPHY ‘MPhys 
physics’ 

Sample too small 

PMMPHYAP ‘MPhys 
Astrophysics’ 

Sample too small 

 

The University average was 79.3% 

Ralf has looked at individual questions against 

University averages, so perhaps more of this next 

time.  

However we can look at the comments (with a few 

edits to retain some anonymity) by section. Note 

particularly perhaps: how lab/group work is 

important in making friends and building 

communities; the frustration with non-transparent 

marking; and the continuing need to improve 

communication when we have made changes in 

response to comments. 

A: The teaching on my course  

 Maths 

All modules in Semester A were engaging and 
interesting.  
 
A lot of the staff don't put up lecture notes on 
Studynet so can be a pain if you miss a lecture. 

 
Physics/Astrophysics 
 
Many lectures can feel like we are just listening to 
powerpoint slides being read out rather than any 
explanation of concepts. Oftentimes there is little 
to be gained from attending lectures as textbooks 
can provide more catered teaching content. This is 
less than ideal and doing more than reading notes 
aloud is an essential part of a good lecture which is 
not what is happening a worrying percentage of 
contact hours. Staff are approachable (which few 
students take advantage of) and lecture notes are 
fairly concise yet detailed most of the time. It just 
feels like a university system where lecturers feel 
like teaching students is a sideline to their research 
role is not working, and diminishes the usefulness 

http://www.slate.com/blogs/the_vault/2015/10/16/globe_of_mars_illustrating_canal_theory.html
http://www.slate.com/blogs/the_vault/2015/10/16/globe_of_mars_illustrating_canal_theory.html
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of a degree here, without great personal effort to 
make up for bad explanations. While I understand 
how important self-directed study is, we pay for 
the teaching and contact hours and these leave 
students confused or unsatisfied a worrying 
amount of time. 
 
Most staff are very good one to one explanation of 
things that haven't been understood in lectures.  
 
I have achieved my best work but only through 
self-motivation. 
 
The teaching is great, however there are definitely 
modules that are far more interesting than others, 
particularly the EM & Optics course which, when 
compared to more interesting modules such as 
Contemporary Physics, is quite dull. Lecturers are 
easy to contact and generally very willing to help, 
although sometimes marking criteria is 
inconsistent or unclear and should be made clear 
beforehand. 
 
Depends on the topic and the lecturer. 
 
B: Learning Opportunities 

 Maths 

No comments 

 
Physics/Astrophysics 
 
Labs is where we apply most of the stuff we've 
learnt, which is quite fun. Wish we could go on 
trips though like some of the other courses. 
 
Sometimes, lack of time due to the amount of 
coursework prevents me from spending more time 
researching certain topics more in depth 
(unfortunately). 
 
There is a wide variety of exciting concepts 
however it is rare that we get an opportunity to 
apply what we have learnt, other than in 
coursework. 
 
Lots of interesting topics. 
 
 
C: Assessment and Feedback 

 Maths 

Marking of tests can be quite arbitrary, depending 
on who marks your paper will depend on what 

mark it gets. The same answer could be marked 

wrong by one but correct by another person. 
 
Physics/Astrophysics 

 
Coursework tends to be back in a decent 
timeframe, tests very prompt.  
 
Marking is the weakest point for my programme as 
it is often inconsistent, both in terms of return 
times and marking from one student to another, 
the module guide offers some explanation but this 
should maybe be stated more explicitly. Some 
lecturers will offer useful feedback on work but 
others will just tell you to look at the solutions, 
which is a lazy way of attempting to cover up 
students weaknesses without putting in any effort. 
Overall this is definitely dependent on the lecturer, 
which is wrong as it should be consistent across 
the board. 
 
Generally the feedback is on time and useful.  
 
D: Academic Support 

 Maths 

Most staff are easily approachable and easy to get 
in contact.  
 
Mostly staff do respond to any questions I ask. 
However in one or two cases I have emailed, not 
really got a response I felt that answered properly, 
so asked the question again saying I was not sure 
what you meant but never received another 
response. On study choices the details for the 
dates arranged for the talks is not given with 
enough notice. They give roughly a week and really 
knowing a few weeks in advance would be helpful. 
When I tried asking advice I was helped but I felt 
that perhaps there was not a huge amount of 
knowledge about courses the person I asked was 
not involved with. 

 
Physics/Astrophysics 

 
Staff are very good at returning emails and 
offering help when asked for.  
 
I have regularly been in contact with lecturers 
outside of the lecture and they are always willing 
to help. 
 
All staff will respond to emails and can arrange a 
meeting with them. 
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E: Organisation and Management 

 Maths 

Timetable was badly organised at first - days 
where we have lessons starting at 9 and lessons 
ending at 6 in the evening. I emailed the guy 
regarding this and got a much better and 
accommodating timetable. 
 
On course organisation, most do run quite well. 
However there are a couple of modules where 
everything is very disorganised, due to either a 
lack of communication between module staff or a 
lack of communication from module staff to 
students. The timetable has not been too bad but 
found sometimes it is far from ideal. For instance 
in Semester A we had an in class test on a Friday, 
at 5pm. This was after a 1 hour lecture at 9, a 2 
hour lecture at 12 and another 2 hour lecture at 3. 
This was far from ideal due to the amount of 
lectures we have on a day like this and the number 
of hours from when we got in to when the test 
was. Also in Semester A we had a tutorial for one 
topic 5-6 which ended up with few attendees as it 
was so late, and the tutor ended up running it 
every two weeks as it was a difficult time for them 
as well. In Semester B we also had a late running 
day with a tutorial for the topic at 3 then a two 
hour lecture from 4-6. As the way the lecturer ran 
it was a lecture with a bit more of a tutorial in the 
second hour, many did not stay due to the 
lateness. Also some people had a lecture at 9am so 
staying that late was not ideal for them either. It 
also has not been ideal that extra sessions such as 
the module choices lecture was held on a Thursday 
when many students have this day off (as well as 
Wednesdays), so few turn up. There was a change 
in lectures/tutorials a couple of weeks ago for one 
module, but it effected a Monday 12pm tutorial 
but was not told till the Sunday evening before 
which was not ideal. The problem this also created 
was that on Fridays we ended up with 2 2 hour 
lectures in a row and then another hour after a 
one hour gap, which is quite a lot in a short time. 
Also I know for one module there are three 
different tutorial slots one at 12, one at 1 and the 
final one at 5, and of course many wanted to move 
from the 5 slot, as it is quite late, but the earlier 
sessions were in a small room so not possible. 
 
 
Physics/Astrophysics 
 
Organisation is one of the major failings of this 
course, contained within specific modules. The 

Professional Teaching Skills module is abysmal, 
with zero communication before it started and 
students blamed for mistakes they were not 
responsible for. The details of the course have not 
been sufficiently relayed even to the Department 
Of Education at the university, who informed me 
when I asked that they had not even heard of the 
module's existence and thus were helpless at 
aiding students looking for placements. Last 
summer at the end of term students were led to 
believe that the placement was in semester C 
however at the start of semester A it was relayed 
that in fact students were required to have made 
their own arrangements for placements in schools 
immediately! The university should honestly feel 
embarrassed that this module got approved in its 
current state.   Following on from this, the only 
other option module to choose was programming 
which also had issues. Consistently coursework 
was set and later deadlines extended once the 
staff realised we had exams or tests to revise for 
and that this would lower average grades. Despite 
fundamental flaws in this thinking, management 
insists on verbal lectures for programming despite 
even the lecturers protesting at the pointlessness 
of this. It is computer programming, written in 
coding languages that doesn't translate well to 
sitting in a lecture hall with no computers in front 
of us. This was the exact same issue many raise 
about the year 4 programming module alas it 
remains unchanged. I strongly recommend having 
two tutorial slots and eliminating teaching lectures 
to improve results and student attendance.  Whilst 
other modules run fairly smoothly, these two are 
not engaging or planned well, problems 
exacerbated by the fact that students have to pick 
one of these two modules for year 5 despite both 
being trial years. The students are not guinea pigs 
for modules that affect their futures.  
 
 
Course-wise this year has been organised well and 
changes have been communicated effectively and 
in advance.  
 
There were some timetabling issues at level 5 and 
often we would end up with days where there 
were no lectures and days where there were 5 
hours or more of lectures with little breaks. 
 
Any urgent changes get emailed to us whilst most 
the time information is on Studynet. Morning 
lecture attendance is terrible. 
 
F: Learning Resources 

 Maths 
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The maths support centre at the LRC is very 
helpful.  
 
There have been occasions where I have found 
some of the recommended books are not even 
available in the LRC, although most of the time 
they are. However it is sometimes the case that if 
they are available there is a small number of books 
and often they are not available as e-books as well.  
 
 
Physics/Astrophysics 
 
Equipment and library resources are fantastic. The 
university internet access is still terrible just like 
last year, with slow speeds and incompatibility 
with electronic devices. Some lecture halls have 
faulty lights or computers that eat into lecture 
time. Lecturers often do not know how to operate 
them. College Lane seems to be a dead zone for 
2G, 3G and 4G connections, whether this is 
intentional or not it doesn't help students or staff. 
Studynet suffers from a combination of staff and 
students not knowing how to use it effectively 
mixed with many design flaws. These are generally 
smaller flaws such as the short timeframe that 
module news is displayed on the news feed.  
 
The equipment has always been there but is 
sometimes hard to locate 
 
Students have required several times for specific 
scientific data analysis programs to be installed in 
the library computers (such as Maxim DL, useful 
for observatory reports), but have been 
unsuccessful so far. 
 
Books at library are good and usually enough in 
stock. Wifi in LRC is terrible and greatly affects 
ability to work effectively there.  
 
The LRC is a decent enough resource, but the WiFi 
there is awful and makes working in the silent 
study rooms, of which there are too few, almost 
impossible, combined with the fact that there are 
not enough copies of course required textbooks 
makes the LRC more of a social area to most 
people. 
 
Most programs are available in LRC. Massive range 
of research to study through the online library. 
Only issue is awful internet connectivity on 
campus. 
 
G: Learning Community 

 Maths 

More group work tasks on the BSc Mathematics 
course would promote having to explain the 
difficult concepts.  
 
Partly this is difficult for me, as I tend to be not the 
best at making friends. There has been a couple of 
group work projects but for me I tend to just end 
up in some group. It is sometimes difficult for me 
to meet up with many other students who I know 
better just because sometimes there lecture times 
are different and there are not many consistent 
gaps throughout the week, where they all stay.  
 
 
Physics/Astrophysics 
 
Staff very good with this.  
 
I feel like there are opportunities to be part of a 
community, but it isn't something I am interested 
in so I can't comment. Group work is occasionally 
offered by the course and it is usually the worst 
part of the lectures as it tends to be unorganized 
projects that would be easier to do by myself, in 
particular Professional Skills where we were tasked 
with a group presentation and I felt like only 2 out 
of the 4 of us contributed, meaning the others 
brought down our marks. Any group work like this 
is problematic as there will always be an uneven 
input between students. 
 
Everyone is on the same team it feels. 
 
H: Student Voice 

 Maths 

The student reps on my course are very helpful 
 
With one staff member when approached with 
feedback bluntly refused to change. 
 
I in general think we are asked for feedback and I 
do provide it. Some of it does appear to be acted 
on although it would be better if there was a list of 
exactly what was done from last year to improve 
this year. However I do feel sometimes the 
questions are a little restrictive on the marking  1-
5. This is especially true when marking individual 
staff as all you can say is whether they are 
knowledgeable, make it interesting and good at 
explaining. But sometimes there are other issues 
that perhaps you have but those are harder to put. 
For instance last year in one module, I felt that 
under all these headings the main lecturer was 
good but yet the organisation/communication in 
the module was not, too much work was often 
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expected from that one module and if they had 
not got through all they wanted to it was left to 
read at home, as they wanted people to contribute 
and did not move on otherwise. The feedback 
form does not necessarily allow for this. I think 
also it is problematic that it is given out in lectures. 
For instance in one module last year, everyone 
found the lectures incredibly dull, so when the 
feedback form was handed out there were only 
about 20 of 120 students there to fill it out. Now 
the students who remained clearly did not have 
the same level of issues or were very 
conscientious. Hence it does not look like much of 
a problem. So although I admit some students are 
not good at filling them in there should be a better 
system as I found the same issue with handing 
them out is apparent in other modules. It is also 
problematic that it is done before the module is 
finished so if anything more is needed to be said at 
the end of the module that cannot be. I do believe 
that there should be a paper copy, but I would 
recommend introducing an online as well which 
can be filled out at any point which also has the 
capability to be added to/edited to allow for extra 
comments to be added throughout the year. 
Perhaps this could just be an online anonymous 
feedback form that you could select a module or in 
general and give feedback about. I also wonder 
whether with paper copies it would be better to 
have a system where they are given out with 
exams, in topics with exams or otherwise in the 
final test if possible, so then there is one each with 
an exam number which would not instantly be 
recognised. It would also ensure all students 
complete it and say what they think. I understand 
this may make the system more complex but if 
they were printed off with the exams, it would 
save overprinting and ensure you get all 
comments. 
 
 
Physics/Astrophysics 
 
There are lots opportunities to give feedback, 
especially with the reps for each year. However, I 
feel a lot of it is ignored. X specially, there is not 
one single person happy with how this module is 
taught over many years previous and yet nothing 
has ever been done about it.  
 
I have no idea how my feedback at levels 4/5 have 
affected the course. I also think that feedback 
should be taken partway through the course as 
opposed to at the end so that the lecturer can 
improve before we have finished the course. 
 

All modules give us MFQs to fill out. Lecturers will 
change things (e.g. Deadlines) if the collective 
group is having issues. Haven't noticed any SU 
interference, only interference by course 
representative. 
 
 
I: Overall positives 

 Maths 

Stimulating course. 
 
Lecturers do their utmost best to ensure every 
student is engaged and catered to. Everyone is a 
part of a much larger learning community, and no-
one is excluded. 
 
The mathematical teaching from lecturers!   
 
Help is always available at UH. Staff are friendly 
and willing to help whenever asked. 
 
Great teachers    
 
The lecture slides are put up on student fast.  
Tutorials are very helpful   Work set is not out of 
my ability 
 

I think the standard of the majority of modules is 
good. Some modules I can have very little 
complaints on the university for. 
 
Physics/Astrophysics 
 
Resources available and certain outstanding staff 
are highlights, with teaching quality being probably 
the most important aspect of a good university. 
 
Not studying for a year (is a positive) 
 
You can always get help when you need it. Nearly 
everything is explained clearly.  
 
Most lectures in PAM are very good, dedicated 
and extremely helpful.  The networking events and 
PhySoc events are great fun and useful and 
provide a relaxed environment to chat about the 
course, future graduate jobs, and just to have a bit 
of fun. 
 
Good laughs  
 
The course is challenging  
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Certain lecturers are extremely good at what they 
do, passionate, and genuinely want to help 
students. Specifically MT1, Quantum physics. Head 
of physics very helpful in every possible way.  
 
The teaching is great and I always feel like I can get 
help if I need it. 
 
All lecturers highly intelligent and knowledgeable - 
they are excellent researchers. It's been on the 
whole interesting and intellectually stimulating 
course. 
 

I: Overall negatives 

 Maths 

Arbitrary marking   
 
Having a module for zero credits  (Graduate Skills) 
this was a complete waste of time for the majority 
of students on the course! 
 
hot water in the accommodation blocks would 
sometimes run out and cold water is impossible to 
bath in winter 
 
Some of the lecturers are not willing to provide 
help. My small group tutor also doesn't have small 
group sessions with us when timetabled, this lack 
of organisation makes it difficult to work 
effectively.  
 
Large class size  
 
Timetabling could be better. Some lecturers don't 
act on student feedback because they think they 
know best.  Very full on course at times 
 
One thing that has frustrated me is that in the first 
year I had two modules where in both we were set 
a huge number of exercises each week. I find it 
difficult not to try and complete all work set so I 
tried to complete it all spending all my spare time 
at university and home trying to get it done. But 
even with that I failed to get it all done. The 
problem it caused is I did not make many friends in 
the first year as all my spare time was just getting 
the work done, so when not in lectures I sat on my 
own working as being with others meant work 
took longer to do. This has meant that now I am 
not that friendly with many and although I have a 
lot of work to do, it is not so difficult to see it being 
completed it would be nice to talk to others 
sometimes. I wonder if it would be better to 
ensure workload is fairly spread so it is achievable 

and I could have enjoyed my time better.   The 
other thing I want to stress is the importance of 
communication. I have found that this is often the 
area where most of the problems lay. It is 
generally communication between lecturers and 
tutorial tutors, where the tutorial tutors have 
absolutely no idea what has been going on in 
lectures so are not sure what you have learnt, 
what you have been set to do, and so are not 
really prepared before the tutorials. Also in 
another module involving personal tutors there 
has been little knowledge from most of the 
personal tutors to what they are supposed to be 
doing so I feel communication is let down here. 
Another comment on communication is that it is 
never thought about where all the tests and 
assignments are due in relation to other modules, 
even when everyone does the same ones. This 
should be looked at an a reasonable timetable 
with all on should be drawn up. The other thing 
about communication is that in some modules, 
mainly those that use computers or other methods 
to solve problems, it is the case that we learn 
about how to do it on computer/other methods 
before we have learnt about it elsewhere. This 
means there is little consistency and continuity on 
what you have been learning as when you get 
round to it in another module you already have 
learnt about it to work out what you have been 
doing. 
 
Physics/Astrophysics 
 

However, teaching quality sometimes left much to 
be desired, especially in lectures. It seems crazy 
that paid education hires worse teachers of 
concepts than state education, even if the 
university staff are all very knowledgeable many 
are not great at passing knowledge on. 
 
Even though the break from uni is great. I've 
forgotten everything. That I have learned because 
there's no assignment for me to put it into practice  
 
Doesn't seem to be any communication between 
module leaders- lots of assignments all set for the 
same week 
 
Lack of communication between lectures when 
setting up assignment deadlines.  Not enough 
hours spent in classes at the Bayfordbury 
Observatory, which result in great insecurity when 
using the telescopes during practical assessments. 
 
Not really any  
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Some of the staff aren't as capable at transferring 
their knowledge to the students 
 
Sometimes there is too much work set and it's 
hard to catch up  
 
MT2 terrible, Optics terrible.  
 
There is the fact that my course is not arranged in 
a way bet for students. For example in one 
lectures we are expected to know thing that we 
yet have to learn only on the next semester and 
that makes it way harder to understand the 
subject. 
 
Only some lecturers are good teachers. Most are 
average. Biggest complaint is for £9k per student 
the facilities are lacklustre and you can feel 
cheated at times, e.g. Paying for printer credits 
and massive accommodation costs (on campus - 
1st year) and the internet availability is awful with 
slow/ hit and miss seeing if they work computers 
in the LRC. 
 
J: Any other comments 

Maths 

None 

Physics/Astrophysics 
 
Take student feedback seriously please. Things 
need to change when brought to light.  
 
Don't know how career aspects view a degree 
from this university.  
 

K: Particularly positive/negative comments 

(‘enough already!’) 

Maths 

The semester B assignments in financial 
mathematics could have been spaced out more. 
 

Physics/Astrophysics 
 
The work load in terms of assignments in semester 
B is pretty crazy, definitely a big step up from 
Semester A 
 
Love the course.  Love the uni.  Well done. 
 

Lectures are always enthusiastic and tutors are all 
ways happy to help when you need it 
 
The resources are great  
 
The friends that I have made through lab work are 
the best people I have ever met. 
 
No 
 
Reps very good. Lecturers one to one very good.  
 
Need a structured marking which every lecture 
follows. Lectures need to communicate so we 
don't get deadlines at the same time. 
 
Only those previously mentioned items. 
 

 
UH Learning and Teaching Conference 28

th
 April 

2017 – Research Informed Teaching 

 

 

PAM contributed three talks and one poster paper 

to a conference that should have been of 

immediate interest to the large majority of the 

academic staff. You can access all the talks from 

the day here: 

LTIC -> Professional Development -> Annual 

Learning and Teaching Conference 

PAM talks:  

Mini-projects in Level 5 programming – Ralf 

Seeing clearly: using research-informed content to 

help meet the challenges of cross-disciplinary 

teaching: A case study – Richard 

Research papers and the Guided Learner Journey – 

Jim C 

PAM Poster: 

Research Informed Teaching in High Energy 

Astrophysics – Martin K 
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SSRO report from Michelle Bieger 

 
How busy I was  
 
I would say that the SSRO role entailed about five 
hours per week; however I find it difficult to gauge 
the exact amount as there was a lot of crossover 
between the SSRO role and the work I did as UH 
PhySoc Chair. Being a PhySoc Chair really enabled 
me to carry out the work of the SSRO, and whilst 
juggling both could be challenging, it did cut out 
having a middle man. I could also delegate work to 
the rest of the PhySoc Committee, and use their 
feedback and advice to assess what was needed of 
the SSRO, and what solutions would be most 
fruitful.  
 
Type of issues I was dealing with and thought were 
important  
 
In terms of the SSRO role, as the year went on it 
became more difficult to communicate to the 
student representatives. However, this rests with 
the Students’ Union, as I have made clear to them 
in previous reports. The representatives felt 
ignored and neglected as the Union became 
gradually more disorganized with dealing with the 
representatives—and as such, it became harder to 
communicate and motivate the representatives. 
Without training, and communication from the 
Union, it became harder to enforce to the 
representatives that the work they had been doing 
was worthwhile and necessary.  
The issues in the school that I saw as most 
predominate have been addressed in Programme 
Committee Meetings, or through the mechanisms 
of the UH PhySoc role. Those raised in PCM 
included: spacing of the academic year (not having 
set reading weeks in extremely busy portions of 
the year when other Schools do, especially for 
third and second years; deadlines conflicting with 
each other in pivotal parts of the year due to lack 
of collaboration between lecturers; the scheduling 
of exams—in particular note the issue raised for 
third year Astrophysics students), and quality of 
teaching (merely reading off notes or slides in 
lecture, especially for harder, oft-failed classes; 
ending lecture prematurely; lecturers not 
providing enough problem-solving based classes—
see the style of Dr.Young, Dr. Collett).  
 
The UH PhySoc role allowed me to tackle what I 
saw personally as the largest problem. Although 
we are a small school, oftentimes students are still 
intimated by lecturers and afraid to ask for help or 
utilize the fact that our lecturers are world-

renowned researchers. To tackle this, I wanted to 
create a vivacious social side to the school, and to 
help students reframe their view of lecturers as 
mentors whom they could approach. This I believe 
was the most successful aspect of this year, with 
larger events, like the International Women’s Day 
in PAM and PAM Ball, being well attended by the 
lecturers and postgraduates in the School. This 
attendance was critical for undergraduates, and 
really improved morale among them. I know that 
several first years then subsequently looked to 
some of the lecturers in a mentorship capacity, 
which then improved their grades as they felt able 
to ask for help more, and even approach them 
about summer research opportunities and other 
career options.  
 
How I viewed the role  
 
I viewed the role as a way to enhance the 
relationship between students and the lecturers 
and postgraduates. In doing this, there are several 
knock-on effects: better grades, because students 
feel less intimidated once they’ve seen a lecturer 
make gingerbread cookies alongside them at a 
Holiday Bash (for example). They can engage with 
the lecturer more confidently, and don’t feel 
judged for asking what they might perceive to be a 
“stupid” question. Students can also approach 
post-graduates for help in more niche areas. 
Another knock-on effect: a better understanding 
of how to approach making academia a career—or 
how to get into industry. Events like the 
International Women’s Day we held, open 
students’ eyes into what academia is like—the 
traditional ideas of being stuck in a boring office 
with a white lab coat and minimal social 
opportunity as a professional scientist gets 
challenged when you hear from somebody in 
person that actually, their day-to-day is drastically 
different, and they have X, Y, and Z opportunities 
in life.  
Especially for some of the female students, it has 
been a relief to us all to hear that having a family is 
possible, even if it takes gumption and effort. On 
the flipside, hearing from other lecturers that have 
been in industry or know of others that are in 
industry, provides more specific, and therefore 
more helpful, advice than the CareerHub can 
provide. Thus attendance at the career events UH 
PhySoc provides can be invaluable—having a 
lecturer look over a CV is more inspiring of 
confidence than the CareerHub representatives. 
Additionally, speaking to many lecturers is like 
practice in networking: it requires of students the 
same gumption, eloquence, and conversational 
fluency as networking does. 
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Thirdly (and lastly, for brevity): this particular 
degree, which is built upon mostly bookwork and 
practicing concepts by one’s self, can be very 
isolating. Even amongst students, micro-agressions 
and competition can sour friendship groups. 
Having a social side to PAM, and mentorship, can 
be extremely positive for the mental health of 
students. It lessens the impression that your 
lecturer is out to get you after a particularly 
difficult problem set, if you also know them 
outside of lecture as a sociable, kind person. It 
makes the degree much more approachable, less 
isolating, and definitely more fun the more you get 
to the know the people on the other side of the 
STRI and IC.  
 
Any other points  
 
The most pressing issue that remains is simply 
communication. Whilst representatives do exist to 
feedback to the students, it does more for student 
morale the more that lecturers are present to 
communicate to the students what’s going on in 
the School and why. Posting on Studynet, or emails 
out, are the best ways to communicate to 
students. I have extrapolated on this in previous 
reports, so shall leave it at this for brevity.  
The School is for the most part really, truly 

amazing at absorbing feedback, providing 

mentorship to students, and being there for the 

efforts that myself and the UHPhySoc Committee 

made. This is truly appreciated, and really anything 

that was considered successful this year was really 

due to the participation and support of the 

department. 


