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• To examine the extent to which research-informed teaching is

embedded in curricula in the School.

• To capture areas of good practice connected with research-informed

teaching and disseminate these within the School, Local Practice

Settings and the University.

Aims of the Project

Healey and Jenkins, 2009



• Research underpins quality teaching and learning in all disciplines and is central to 
the University of Hertfordshire’s Strategic Plan for 2015-2020. 

• Research-informed teaching has the potential to ensure students are taught in an 
engaging and challenging manner and that their subject matter is kept up to date 
(Levy et al., 2012).  

• Engaging students in progressive research-informed teaching facilitates the 
development of critical thinking, teamwork, communication, reflection and problem 
solving skills and can enhance a student’s resilience and employability (Aguado, 
2009). 

• Diminishing the polarisation between research and teaching can support practice 
and on-going practitioner development and produce a research-responsive 
practitioner workforce who can provide the very best evidence-based healthcare 
(Dey et al., 2009, Dearnley et al., 2013). 

• Teaching, learning and research activities as reported at programme validation and 
review are often conceptualised as separate entities, linked only by the academic 
who undertakes research and uses research outputs to inform student learning and 
a sine qua non research methods and project module. 

Significance of Project



A mixed method research approach is being employed

Data Collection

Phase 1

• Development of a tool for documentary review.

• Pilot study (an undergraduate programme reviewing modules at Level 4, 5 and 6).

• Individual interviews with academic and practice staff from 4 local NHS Trusts. 

• Focus Group Interviews with students.

Phase 2

• Documentary review of 3 programmes from 3 distinct professional disciplines (1 under 

graduate and 2 post graduate programmes reviewing ALL modules). 

• Individual interviews with academic and practice staff from 4 local NHS Trusts.

• Focus Group Interviews with students.

Data Analysis

• Descriptive and inferential statistics

• Content analysis

The Research Design



Documentary Review Tool



• Explicit evidence of “Research Informed Teaching” was not always discernable in 
the documentation reviewed to date. Variation in practice existed between different 
levels of study.

• To assess the extent to which RIT is embedded in curricula Module and Programme 
StudyNet sites need to be reviewed comprehensively and the review must include 
an examination of all module teaching material.

• The qualitative data that was generated was more meaningful than the quantitative 
judgments. The review tool requires review and refinement to ensure there is 
standardisation of definition and approach. 

• The outcome of the documentary analysis will usefully inform/guide the planned 
interviews. Significant lines of inquiry will be followed up in interviews with students 
and staff and in particular module leaders and module teaching staff.

• Module documentation failed to capture the richness of the student’s research 
informed teaching experience .

Preliminary Findings from the Pilot Work



Student Experience on Steering Group

Being on a steering group 

made up of accomplished 

academic members and 

service user representatives 

is an excellent insight to the 

‘behind the scenes’ 

preparation, planning and 

structuring of the research 

process. It has been great 

sharing the experiences 

and/or perspective of my 

fellow students

A fantastic opportunity to 

add to my existing 

research experience 

and develop my existing 

skills. Exploring the 

extent to which research 

is truly embedded not 

just in one research 

module but the entire 

course has been truly 

engaging and thought-

provoking. 



Service User/Carer Experience on Steering 
Group



Student Experience on Research Team

To be part of  such an exciting research 

project that could shape the future of  

research led teaching is such a great 

opportunity.

Working alongside a team of  

experienced and knowledgeable 

members is expanding my 

knowledge of  research methods, 

critical thinking and problem 

solving skills. Furthermore, my 

confidence within the team is 

developing, with the support and 

involvement from each team 
member.

Sharing my research-

informed educational 

experiences and 

identifying good practice 

areas within modules I 

have been taught, provides 

a current student’s 

perspective which could 
add real value to the study
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